


· To introduce, enhance and develop key linguistic and presentational skills throughout the school.
· To raise the awareness of teachers and pupils alike that the development of linguistic, cognitive, conceptual and expressive skills are linked and interdependent.

· To develop pride in pupils in their own expressive, comprehension and presentational performances.

· To develop strategies to implement individual, class and whole school literacy programmes.


That these linguistic and presentational skills are important is incontrovertible.  Their significance has been highlighted in examinations boards’ reward or penalty for standards in written English across a broad spectrum of subjects.  Furthermore, the Working Group established to research and write this document discovered that oral skills as well as reading and writing skills were foundational to pupils’ development and achievements in every Area of Study.
Additionally, the school will provide structures and programmes that meet the needs of each pupil in enhancing basic communication skills.


In order to develop pupils’ oral and aural competences across the full AGS curriculum all teachers should have responsibility for:
· making explicit the role of spoken language when preparing schemes of work;

· assessing, where appropriate, whether pupils have gained competence in spoken language commensurate with their reading age;

· recording and reporting, where appropriate, pupils’ competence in spoken language;

· reviewing the quality of language within the classroom in order to benefit rather than hinder the learning process;

· teach appropriate, developing vocabulary, both general and technical;
· correcting grammatical errors in pupils’ talk, both inside and outside the classroom;

· consciously controlling the input of spoken language in the classroom to render this accessible to various reading age groups, and to provide a model for spoken English, or other Languages;
· varying questioning techniques so as to stimulate further thought on the part of pupils;

· using discussion to identify links between different areas of the curriculum;

· encouraging mutual respect amongst pupils and teachers alike as they talk and listen to their teachers and to one another;

· assisting pupils to assess the aural and oral effectiveness of themselves and others;

· making all pupils aware of the importance of listening skills and how these relate to various cognitive activities.
The Antrim Grammar School curriculum will offer pupils the following opportunities:

· to encounter a variety of learning contexts within the classroom e.g. group, pair work;

· to encounter a variety of oral and aural media and stimuli: interactive whiteboards, internet, school IT fora, DVD’s etc.
· to deliver formal, descriptive, persuasive or informative talks and to engage in meaningful interviews, discussions and speculative oral tasks;

· to adjust their linguistic registers appropriately to suit context, audience and purpose;

· to use talk to explore and solve problems, and to plan solutions;

· to use talk to empathise with people of a different culture.


In order to encourage effective writing, teachers will:

· take collective responsibility for correcting solecisms in written work;

· set an example, through careful presentation and accurate use of mechanical skills in whiteboard useage, handouts, etc;

· encourage pupils to write for a variety of audiences and purposes;

· mark pupils’ written work regularly, indicating presentational or mechanical problems clearly;

· ensure that written tasks should be appropriate to pupils’ levels of progression;

· recognise and implement the rubric of examination boards across almost subjects regarding reading, writing and presentational skills;
· discourage the use of “Americanisms” and slang in formal written work.

The English Department has a particular but not exclusive role in the development of pupils’ expertise in writing, and in providing individual learning support for pupils when necessary.

It is recognised that highly developed reading skills are essential for success in most academic or vocational studies.  The use of comprehension testing, and training in study skills, to name but two areas where reading skills are foundational and overtly developed, and are cross-curricular in significance and application.

Therefore, in order to develop reading skills teachers in Antrim Grammar School will:

· teach and encourage the various skills required for reading for different purposes;

· offer reading materials that are interesting and well written;

· offer a selection of materials which are appropriate in content and readability;

· teach and train pupils the language and comprehension skills relevant to each subject;

· offer individuals a choice and range of literary and non-literary reading materials;

· encourage individual reading for pleasure, information, reflection, skills and self-development;

· encourage pupils to read other pupils’ work;

· provide texts and other printed materials which reflect Antrim Grammar School’s values and aims;

· offer remediation for pupils with reading difficulties;

· ascertain that the reading level of texts, handouts, etc. is appropriate to the reading age of the group to which these are offered, in order that language should be a means of (rather than a barrier to) learning and demonstrating learning;

· consider the readability of examination questions, offering, where appropriate, stepped access or differentiated questions (ambiguity should also be avoided);
· encourage pupil and staff use of the LRC for independent research or pleasure;

· ascertain the reading level of individual pupils and, at an early stage, provide diagnosis of remediation or extension needs;

· encourage the use of dictionaries, thesauri, etc;
· encourage, sensitively, pupils to read their own and others’ work aloud (assisting, when necessary, with pronunciation);

· train pupils in the basic study skills of scanning, skimming, information extraction, note-taking, etc.;

· encourage broader reading “around the subject” through the provision of reading lists.



It is important that all written work should be done neatly, particularly now that inaccurate or untidy work can cost pupils marks in the GCSE examinations.  We want pupils to develop pride in the presentation and accuracy of their work and ask you to help with this.
In addition, since books now cost so much, it is vital that textbooks and notebooks are cared for and used properly.

Please help us by reading this page carefully and by making sure that:

· Books and notebooks are well cared for and “backed” when requested.

· Books are returned in good time and in good condition at the end of the year, or at the end of an examination course.

· Pupils have the necessary pens, pencils etc.

Please check homework regularly for neatness and see that the guidelines below are being followed:

· All work should have a clear title which is underlined and written in capital letters.

· The date for submission of work should be clearly written beside the title or at the end of the exercise.

· Work should be neatly spaced.

· Paragraphs should begin about 2.5 cm from left-hand margins, unless word processed.
· All work should be neatly written or carefully typed in an appropriate font.
· Pupils should write in sentences and paragraphs wherever possible.

· All drawings and diagrams should be done in pencil.

· Colouring pencils rather than felt tips should be used.

· Good quality blue or black pens should be used.

· A new page should be taken for each new exercise (unless told otherwise).

· Pages should be numbered when directed.

· Answers should always be numbered.

· End stops should always be used to end answers/sentences.

· Work should always be completed.

Lost, defaced or damaged books will have to be replaced at the pupils’ expense.
Untidy or defaced workbooks will be copied out into a new book.

Schoolbags must be large enough to hold books without damaging them.

Schoolbags should be free of graffiti.

Untidy and careless work will be repeated until it is satisfactory.

Untidy and careless work in examinations will result in marks being lost.

Thank you for your help in this.
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RATIONALE:
Concern has grown annually over the decreasing levels of writing skills of successive pupil intakes.  In particular, we have noted an increasing inability to form or vary sentences and paragraphs.  There is, furthermore, a general ignorance of parts of speech and of basic grammatical rules.  Moreover, knowledge of simple punctuation rules and the spelling of common words are noticeably deteriorating.  In short, fewer juniors have any real control over their writing.
Given the many educational and social reasons why this decline should alarm us all it is the particular responsibility of the English Department to ameliorate this worrying situation.

ACTION PLAN ELEMENTS:

· All teaching staff will correct spoken language to improve grammatical as well as other oral skills.
· Corrections must be made for all mistakes identified when marking.

· Diagnostic writing exercises should identify groups and individuals with particular problems.

· Decisive follow-up in the form of whole-class, group and individual exercises should be pursued to remediate all basic problems.  These exercises will be agreed within the department.

· For those with greater than normal difficulties tests for special learning disorders will be run and remediation strategies employed.  The full range of our writing, teaching and learning objectives will be assessed in all internal examinations.  These objectives must form a focus for our teaching.

· Normal business (i.e. teaching our units of work) may be suspended whenever any teacher is concerned about the poor performance of a class.
· As these skills are liable to deteriorate through under-use exercises to palliate problems shall be applied recursively.

· The entire process will be monitored by subject leaders, conducting spot checks on pupils’ work, the scrutiny of teachers’ planning notes and a regular review of examination performances.

· The school’s SENCO may be formally involved in statementing a pupil, after official diagnosis.


RATIONALE:

Further to our Policy Statement on Writing Skills, we recognise the need to address individual learning needs in and across the foundational English skills of Talking and Listening, Reading and Writing, within most subjects.  As we acknowledge in our School Aims, each pupil’s peculiar learning needs must be diagnosed and strategies need to be developed to meet them.

N.B. This document should be used alongside our Policy Statement on Writing Skills. (Appendix 1)

ACTION PLAN ELEMENTS (A Model Plan for the English Department):
Stage One:

a) The oral competence of all Year 8 pupils will be assessed through the English Department’s scheme.

b) The Vernon Graded spelling Test or similar tool will then be administered.

c) These sources of information will be added to as pupils progress.
d) At the end of September, at a full English Department Meeting, the overall picture and individual cases will be discussed and Action Plans will be agreed.  Those with severe Reading or Writing difficulties will move on to Stage 2, under the supervision of the Literacy Co-ordinator and in conjunction with the school’s SENCO.

e) Each teacher of a Year 8 class will then be responsible for developing a differentiated programme to ameliorate specific oral, reading and writing difficulties within their own class.  
f) Pupils’ progress will be individually monitored and recorded.

g) Those with specific problems may be moved to Stage 2, at the discretion of the Literacy Co-ordinator, at any point up to half term.

h) As English skills are recursively developed this Stage 1 remediation will be re-visited during the course of the year (and particularly before key exams) at the discretion of the class teacher.  This need will be gauged through regular assessment and by bearing in mind the Teaching and Learning Objectives for Year 8.
Stage Two:

Basic literacy skills:  all strategies at this stage will be co-ordinated by the Departmental Special Needs Co-ordinator, in conjunction with the school’s SENCO.

a) Any pupil who has failed to score at least to within one year of their chronological age, and/or has exhibited considerable problems in the diagnostic essay, will be deemed to be eligible for Stage 2 of this Action Plan.  This process will be co-ordinated by the SENCO.
b) Pupils so diagnosed will be tested further, using the McMillan Graded Reading Test and the Bangor Dyslexia Test (or equivalent diagnostic tools), in order to gain a more complete profile of their basic literacy needs.

c) Individual Education Programmes will be drawn up in conjunction with their class teacher and their subject teachers.  All subject teachers can assist by applying the school’s Language across the Curriculum Policy.

d) Each pupil in this category will have access to remediation resources, and will receive an extra hour’s tuition after school each week.

e) Each pupil will be re-tested periodically in order to ensure that planned strategies are effective and that progress is being made.

f) If measured progress is not being made by Christmas, the pupil will then be considered for Stage 3, which will involve referral to the SENCO.
Stage Three:

a) Any pupil scoring at least two years less than their chronological age in the spelling test and has demonstrated severe difficulties in their diagnostic essay, or who is upgraded from Stage 2, will be referred to the school’s SENCO.

b) The Literacy  Co-ordinator and the pupil’s English teacher will liaise with the SENCO and referral to an NEELB Educational Psychologist will be initiated.

c) In cases of severe oral difficulties the pupil will be referred to a Speech and Language Therapist.

d) An individual programme will be developed by the school’s SENCO and the Literacy 
Co-ordinator, class teacher and the Educational Psychologist.

e) Progress will be monitored closely and any pupil who fails to make progress may be referred for Statementing.
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